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Figure 4.12 Student suggestions for the Literacy Academy. In an open-ended 
question, participants were asked what changes should be made for the Literacy 
Academy next year. More prizes and gift cards were the most commonly requested 
item for next year. Computer free time and time to use phones were among the many 
suggestions in the ‘other’ column. 

In the student focus groups, one student suggested more “$25 gift cards” (See 

Appendix I, Student 46). Students also liked the squishy balls (See Figure 4.13) and 

requested more sports items like “footballs and basketballs” (See Appendix I, Student 73). 

 

Figure 4.13 Attendance prizes. The squishy balls were one of the most frequently mentioned 
prizes by the male participants. July 10, 2019. 
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Within the student focus groups, both boys and girls overwhelmingly agreed that time 

with friends was important. Many students suggested that next year the students have the 

opportunity to choose their groups and the friends who are in those groups. One boy 

mentioned that his decision to return next summer hinged on, “different groups and it would 

just depend on who’s coming” (See Appendix I, Student 67). One girl stated that, “I need to 

just have like all our friends together” (Appendix I, Student 91). 

Many factors motivated students to attend the Literacy Academy. According to the 

End of Program student Questionnaire (See Appendix C), students participated to see their 

school friends and to enjoy extra incentives like the free books (with book choice) and hot 

chocolate. Focus group responses included the approval of stress balls, hot chocolate, and 

books. One student noted, 

“Um, I think it’s nice that you’re giving other kids like things…I think that’s nice 

because maybe some kids needed a new shirt today and then got one. Yeah. Like, maybe 

someone wanted something but their parents don’t have enough money for that.” (See 

Appendix I, Student 35) 

One boy expressed disappointment in the focus group that his sister, who was in 

summer school but not old enough to be in the Literacy Academy, could not pick out any 

prizes. He said, “My sister was really bummed out that she wasn’t going to get prizes” (See 

Appendix I, Student 42). 

Non-participants. It was also desired to know why students did not participate in the 

Literacy Academy. At the beginning of the following academic year questionnaires were sent 

home to the 133 students who did not participate in the Literacy Academy. Ten parents 

agreed to complete and return the non-participant End of Summer Questionnaire (See 
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Appendix F). They were asked if a scheduling conflict prevented them from attending the 

summer learning program (See Item 8) or if a lack of transportation was a factor (See Item 

9). Four parents (40%) acknowledged that scheduling conflicts prevented their child from 

attending the Literacy Academy (See Table 4.27). 

Table 4.27 
End of Program Questionnaire for Non-Participants, Question 8: Schedule Conflict 

Response Frequency Percent 

Strongly Disagree 2 20% 
Disagree 4 40% 

Agree 2 20% 
Strongly Agree 2 20% 

 

A lack of transportation was noted by three parents (30%) as a reason why their child 

did not attend the Literacy Academy. Seven parents (70%) did not have a need for summer 

transportation (See Table 4.28). 

Table 4.28 
End of Program Questionnaire for Non-Participants, Question 9: Lack of Transportation 

Response Frequency Percent 

Strongly Disagree 2 20% 
Disagree 5 50% 

Agree 0 0% 
Strongly Agree 3 30% 

 

Of the 10 returned questionnaires, six parents (60%) noted that their child was not 

interested in the program (See Table 4.29). Four parents (40%) disagreed that their children’s 

lack of participation was due to a lack of interest in the program. 
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Table 4.29 
End of Program Questionnaire for Non-Participants, Question 10: Lack of Interest in the 
Program 

Response Frequency Percent 
Strongly Disagree 2 20% 

Disagree 2 40% 
Agree 4 20% 

Strongly Agree 2 20% 
 

Parents of non-participants were also asked if the literacy emphasis deterred 

participation in the Literacy Academy. Only one parent (10%) acknowledged that their child 

did not like the literacy focus of the program (See Table 4.30). 

Table 4.30 
End of Program Questionnaire for Non-Participants, Question 11: Dislike of the Literacy 
Emphasis 

Response Frequency Percent 

Strongly Disagree 5 50% 
Disagree 3 30% 

Agree 1 1% 
Strongly Agree 0 0% 

 

From the information gathered from the parents of non-participants, it appears that a 

combination of factors prevented children from attending the Literacy Academy. One or 

more of these factors included summer scheduling conflicts, a lack of transportation, and a 

lack of interest in the program itself. 

Parent Data 

Both parents of participants (See Appendix E) and parents of non-participants (See 

Appendix F) were asked if their child took part in other summer learning activities or camps 

during the summer months (See End of Summer Parent Questionnaire, item 5, and End of 
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Summer Non-Participant Parent Questionnaire, item 6). Of the students who participated in 

the Literacy Academy, 51 students (81%) did not attend a summer learning activity other 

than the Literacy Academy. Only 12 students (19%) participated in another form of summer 

learning (eight agreed and four strongly agreed). For those who did not participate in the 

Literacy Academy, nine parents (90%) stated that their child did not attend any other summer 

learning activity. Only one student (10%) participated in a summer learning program (See 

Table 4.31). For many, the Literacy Academy was the only summer learning program in 

which they participated. 

Table 4.31 
End of Program Questionnaire Question 5 (Parents) / Question 6 (Non-Participants): 
Participation in Other Summer Learning Activities 

Response Participants Non-Participants 

Frequency Percent Frequency Percent 

Yes 12 19% 1 10%* 
No 51 81% 9 90%* 

Total 63 100% 10 100% 
 

Parents of participants and non-participants were also asked if their child visited any 

educational locations during the summer months (See Table 4.32). Example locations could 

include the library, a museum, bookstore, or state park (See End of Summer Parent 

Questionnaire, item 6, and End of Summer Non-Participant Parent Questionnaire, item 7). 

Forty-seven participants (74%) visited an educational location. Of the non-participants, nine 

students (90%) visited some form of educational location. More students, for both groups, 

visited an educational location (e.g. library, museum, state park) than participated in a 

structured, educational summer learning program. 
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Table 4.32 
End of Summer Questionnaire Question 6 (Parent) / Question 7 (Non-Participant): Summer 
Visits to Educational Locations 

Response Participants Non-Participants 
Frequency Percent Frequency Percent 

Disagree 16 25% 1 10% 
Strongly Agree 47 74% 9 90% 

Total 63 99% 10 100% 
 

Summary 

Registrations and attendance increased for the Literacy Academy. Compared to 

previous years’ summer school, registration for the Literacy Academy increased by 746%. 

Forty-two percent of the students in grades five through eight registered for this program. 

Those who registered also attended the Literacy Academy, with a 96% retention rate. 

Attendance also increased. In 2018 the summer school attendance rate was 58% but the 

attendance rate at the Literacy Academy in 2019 was 75%. 

When asked what motivated attendance, students said that bussing (46%), meals 

(42%), books (73%), and prizes (73%) motivated attendance. Many parents (86%) noted that 

the incentives encouraged regular attendance at the Literacy Academy. Bussing, meals, 

books, and attendance prizes were never offered in previous years of summer school. The 

Literacy Academy program was the first to offer such incentives for students. Students 

reported additional reasons for participating, such as spending time with their friends and 

drinking hot chocolate every day. 

Research Question 3: How Do School-Provided Summer Learning Opportunities Affect 
Motivation to Read for Middle School Readers? 

In order to evaluate students’ motivation to read, the students themselves were 

encouraged to discuss any factors that motivated them to read during the summer months. 
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Student focus groups were purposefully organized as male groups and female groups in order 

to create a non-threatening environment that would not inhibit students’ responses. This was 

meant to increase student comfort and honesty (Hinojosa et al., 2014; Krol et al., 2013) (See 

Table 4.33). Hanson et al. (2017) suggested keeping child focus groups to six children or less 

as it encourages more participation. For that reason, each group contained three students to 

facilitate more responses from each participant. 

Students were encouraged to provide input about programming elements that 

motivated them to read more content and to read more frequently. Their responses were 

audio recorded while the researcher took notes on who was speaking and what was said. 

Following the research model of Pawlowski et al. (2014), all focus groups were conducted 

and transcribed by the same researcher in order to ensure consistency. 

Table 4.33 
Student Focus Group Composition 

Focus Group Gender Time Student Grade 
1 Male 19:25 637, 327, 426 
2 Female 14:30 615, 757, 116 
3 Male 11:28 677, 477, 737 
4 Male 20:49 727, 467, 797 
5 Female 24:46 915, 415, 357 

Note. The focus groups contained all male or all female students and the duration of the focus group depended 
upon the discussions of the students. The student column contains the code number for each student (See 
Appendix I) as well as the grade level of the student. 

General Focus Group Comments 

Student focus groups were led by the students. The focus groups were unstructured, 

giving students the freedom to freely express their thoughts and ideas, with occasional 

prompting from the researcher to clarify comments. This was done to give the students more 

control of the directions of the discussion as well as the content covered. The researcher 
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facilitated the beginning of the focus group by asking the students to discuss what they liked 

and disliked about the Literacy Academy. Students’ responses directed the progression of the 

discussion. 

Occasionally, the researcher would check for clarification. If there was a pause, the 

researcher would refer to elements of the study such as incentives and motivation. 

All of the groups expressed compliments towards the program and expressed their 

increased interest in reading. Specifically, one girl stated, “it’s a great program” (Appendix 

I, Student 35). Other students were in agreement that their reading time had increased this 

summer because of the Literacy Academy. One boy said, “I feel like I have read more” (See 

Appendix I, Student 67). Another boy noted that he reads when he gets bored playing 

outside, “I could go inside and read” (Appendix I, Student 67). Some students commented 

that they were already motivated readers, so the program maintained or improved their 

motivation to read. They did recognize that they read more because there were more reading 

activities at the Literacy Academy, and this increased their motivation to attend the program. 

One student compared the 

Literacy Academy to reading activities during the school year and noted that, “this is 

a lot more fun” (Appendix I, Student 67). 

When asked if students would return next summer, most students said yes. One girl 

stated that she would attend “every year until I can’t” (Appendix I, Student 61). Only one 

focus group participant acknowledged that his participation was not entirely voluntary, that 

his parents made him attend. He also stated that his parents would “make me” (Appendix I, 

Student 72) attend next summer as well. 
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In terms of the Literacy Academy program, one seventh-grade boy stated that, “I 

really do like coming rather than playing video games” (Appendix I, Student 32). A fifth-

grade girl said that “I’d rather go to the Literacy Academy than the fair” (Appendix I, 

Student 61). Yet another expressed that “I feel like this is a very good program to have for 

kids” (Appendix I, Student 35). One parent even mentioned, with disbelief, that her daughter 

lamented at missing the Literacy Academy to attend Disneyworld (Appendix I, Student 83)! 

The principal noted that students arrived at school with a book in hand each day. 

When he asked about what they were reading, they would not only talk about the story but 

show him their books. He stressed that the enthusiasm to read was far greater at the Literacy 

Academy than during the school year. 

Questionnaires 

In the End of Summer Questionnaire, students were asked if their participation in the 

Literacy Academy resulted in increased summer reading (See Appendix D, Item 12). Fifty 

students or 79% of those who completed the questionnaire acknowledged that the program 

did motivate an increase in student reading (See Table 4.34). 

Table 4.34 
End of Program Questionnaire, Question 12: Students’ Perception of Increased Reading Due 
to Participation in the Literacy Academy 

Response Frequency Percent 

Strongly Disagree 4 6% 
Disagree 7* 11% 

Agree 29* 46% 
Strongly Agree 21 33% 

Note. Two students selected the number 2.5 (in-between disagree and agree) to indicate how much they 
increased summer reading. 
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To check for engagement differences in the male and female groups, question nine 

from the End of Summer Questionnaire (See Appendix D) was analyzed using a 

nonparametric measure. A Mann-Whitney test indicated that male (Mdn = 2.5) and female 

students (Mdn = 3) were similarly engaged at the Literacy Academy. 

Summary Statement for Research Question Three 

Students expressed that the Literacy Academy, with its book distribution and literacy- 

focused program, motivated them to read in the summer months. Seventy-nine percent of the 

respondents acknowledged that their reading time increased as a result of the Literacy 

Academy. A common theme in student focus groups was students’ enjoyment of the program 

and the desire to return in years to come. 

Research Question 4: How Does Student Book Choice Affect Students’ Reading 
Engagement at Home During the Summer Months? 

All Literacy Academy students received 10 - 12 texts to read at home during the 

summer months. Students selected their own eight books in May and were given 2 additional 

books in August. Many, but not all, participants had the option to select another book at the 

local bookstore, and some were able to receive a bounded choice text at the local bookstore 

as well. 

Students’ reading engagement at home was measured using a June and July Reading 

Log (See Appendix A) and the August Reading Log (See Appendix G). The specific titles of 

students’ books were recorded, and the students indicated whether or not they actually read 

the books. In addition, students’ opinions regarding book choice was addressed in the student 

focus group discussions. 

Originally, the program plan was to give students texts, in August, based on their 

Reading Inventory (See Appendix B) and the books’ reading levels. However, a late grant 
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award from United Way provided more funding for books. The money was used to purchase 

the original researcher-assigned texts, but it was also used to pay for students’ books 

purchased at the local bookstore for the end of program celebration. Students who attended 

the Literacy Academy on the last day were able to select their own text at the bookstore. In 

addition, students who had read eight books during the summer months were able to select a 

bounded choice text from the local bookstore reading program. This particular program 

offered 6 - 8 specific texts for particular grade levels, from which students could select their 

extra book. Only 72 students (77%) attended the last day of the program so not all students 

received the bookstore book, nor did all receive the extra reading program text provided by 

the bookstore 

Book Distribution 

During the last week of school, Literacy Academy participants selected eight books to 

take home, read, and keep. Over 1,100 books were displayed in the school library for 

students to choose (See Figure 4.14). Students selected their eight books and wrote the names 

of the books on the June and July Reading Logs (See Appendix A) remained in the library to 

ensure that the papers were completed and that everyone had their books (See Figure 4.15). 

The next day, books were placed in cloth bags, donated from an area bank, and sent home 

with students. 
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Figure 4.14 Book distribution in May. Students selected eight books from a pool of nearly 
1,100 texts of varying genres and reading levels. May 24, 2019. 

 

Figure 4.15 June and July reading log. When the students selected their eight books, they 
recorded the titles of those books on this reading log. The log was kept and school so that 
when students returned on the first day of the Literacy Academy, they could mark whether or 
not they had read the particular books. May 24, 2019. 
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As a friendly reminder to read those eight texts, a postcard was mailed home to each 

participant in June. Students were also asked to email me if they would like to share their 

thoughts and feelings about a particular book (See Figure 4.16). 

 

Figure 4.16 Student communication. Students were asked (not required) to send the 
researcher a note about books that they were reading. This note was mailed to the researcher. 
June 30, 2019. 

Even though email was used to communicate with parents, postcards were still mailed 

to students. In July, another reminder postcard was mailed to participants that also included 

their bus number and pickup time (See Figure 4.17). Postage for these postcards was paid by 

the school district. 
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Figure 4.17 Student postcards. Postcards were mailed to students in June and July. This 
postcard from July served as a reminder about the starting date of the Literacy Academy, as 
well as provided the bus route and pickup time for each student. July 1, 2019. 

When students came to school for the first day of the Literacy Academy, the teacher 

in the first class distributed the June and July reading log so that students could mark if they 

had read the books or not. It was emphasized that there were no prizes for reading, nor were 

there any penalties for not reading them. Students were encouraged to answer honestly. 

Seventeen students (18.9%) did not read a single book and the majority of students (53.3%) 

read between one and four books (See Table 4.35). 

For the 90 students who completed the June and July reading log (See Figure 4.15), a 

total of 720 texts could have been read. According to the reading logs, however, only 270 

(38%) of the books were read by the first day of the Literacy Academy. Nine (10%) of the 

respondents read all eight texts while 17 (20%) read none of them (See Figure 4.18). The 

average number of books read was three books. 
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Table 4.35 
Student-Selected Texts Read in June and July 

Books Read Frequency Percentage 

0 17 18.9% 
1 16 17.8% 
2 13 14.4% 
3 8 8.9% 
4 11 12.2% 
5 9 10% 
6 6 6.7% 
7 1 1.1% 
8 9 10% 

Totals 90 100% 
 

 
Figure 4.18 Number of books read. All participants selected eight books to read 
during June and July when school was not in session. This table shows the frequency 
of students who read specific numbers of those texts. 

Information on the June and July books read was also broken down to the grade level 

(See Table 4.36). More seventh graders, than any other grade, read zero texts. More fifth 

graders, than any other grade, read all eight texts. 
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Table 4.36 
Books Read in June and July, by Grade Level 

Grade 0 1 2 3 4 5 6 7 8 

5 4 4 6 3 7 3 2 0 5 
6 0 3 3 2 4 1 2 0 1 
7 13 8 3 2 0 4 2 1 1 
8 0 1 1 1 0 1 0 0 2 

Total 17 16 13 8 11 9 6 1 9 
Percentage 19% 18% 14% 9% 12% 10% 7% 1% 10% 

 

Information on texts read was further broken down by gender (See Table 4.37). For 

example, nine male seventh grade students did not read any texts. Four seventh-grade female 

students did not read any of the books that they selected. Of the fifth-grade students who read 

all eight texts, 80 percent of them were male. 

Table 4.37 
Books Read in June and July, by Grade Level and Gender 

Grade Gender 0 1 2 3 4 5 6 7 8 

5 Male 3 2 3 0 1 2 1 0 4 
 Female 1 2 3 3 6 1 1 0 1 
6 Male 0 2 0 1 2 1 1 0 0 
 Female 0 1 3 1 2 0 1 0 1 
7 Male 9 4 0 0 0 2 2 0 1 
 Female 4 4 3 2 0 2 0 1 0 
8 Male 0 0 1 0 0 1 0 0 2 
 Female 0 1 0 1 0 0 0 0 0 
 Total 17 16 13 8 11 9 6 1 9 

Note. This table shows the number of students who read each specific number of books from May until mid-
July. All students received eight books. Seventeen students read zero of them, nine students read all eight 
books. 
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August Book Distribution: Assigned Texts, Bounded Choice, and Student-Selected 

On the second day of the Literacy Academy, students completed a Student Reading 

Inventory (Appendix B). This log was used for the researcher to select books, along with 

reading levels, for students at the end of the program. 

The first question asked about the types of reading that the student enjoyed (See 

Table 4.38). The second question asked which genre the student enjoyed reading. Some 

students circled one answer for each question while other students circled multiple answers 

for each question. 

Table 4.38 
Students Preferred Type of Reading 

Grade / 
Gender 

Books in 
Series 

Favorite 
Author 

Graphic 
Novel 

Newspaper Books 
on Tape 

Digital 
Books 

Magazine Online 
Reading 

5th Male 7 3 5 2 0 2 0 4 
Female 13 5 14 0 0 4 1 2 
6th Male 5 2 1 0 0 0 0 0 
Female 9 4 4 0 2 1 0 1 
7th Male 12 7 4 0 0 1 1 1 
Female 12 9 7 2 1 2 0 0 
8th Male 2 1 1 1 0 0 0 0 
Female 3 1 0 0 0 1 0 1 

10th 

Female 
1 0 0 0 0 0 0 0 

Total 64 32 36 5 3 11 2 9 

Note. Eighty-six students completed the Student Reading Inventory and many students selected more than one 
answer for preferred reading. The table reflects students’ responses. 

Students preferred to read books in a series (74%) and graphic novels (42%). They 

also liked books by their favorite author (37%). Less-preferred writing included newspapers 

(6%), books on tape (3%), digital reading (e.g., Kindle) (13%), magazines (2%), and online 

reading (10%) (See Figure 4.19). 
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Figure 4.19 Students preferred type of reading. Books in a series, books by students’ 
favorite authors, and graphic novels were the students’ most frequently preferred 
types of reading. Students could select more than one reading preference. 

Students preferred books in series, books by their favorite authors, and graphic 

novels. Sixty-four students (74%) stated that they like to read books that were part of a series 

(e.g., The Chronicles of Narnia). Thirty-two students (47%) said that they liked to read books 

by their favorite author (e.g., Jeff Kinney). Thirty-six students (42%) said that they enjoyed 

graphic novels (e.g., Science Comics Dogs: From Predator to Protector). Some students read 

other forms such as digital books (13%) and participated in various opportunities to read 

online (10%). 

In terms of students’ preferred genre (See Table 4.39). Fiction was the most preferred 

genre with 59 students (69%) circling this genre on the reading inventory. Thirty-six students 

like mystery (42%), 31 students (36%) enjoy nonfiction, and 28 students (33%) enjoy 

realistic fiction. 
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Table 4.39 
Students Preferred Genres 

Genre 5th 
Male 

5th 
Female 

6th 
Male 

6th 
Female 

7th 
Male 

7th 
Female 

8th 
Male 

8th 
Female 

10th 
Female 

Total 

Fiction 6 14 5 4 14 12 1 2 1 59 
Historical 
Fiction 

2 2 1 1 2 7 2 0 0 17 

Realistic 
Fiction 

2 7 2 5 5 7 0 0 0 28 

Science 
Fiction 

4 7 0 3 1 6 0 0 0 21 

Mystery 2 9 0 5 6 10 1 2 1 36 
Comedy 5 8 1 4 2 2 0 1 0 23 
Traditional 
Fiction 

0 1 1 1 0 1 0 0 0 4 

Nonfiction 4 9 0 3 7 7 0 1 0 31 
Biography 0 2 0 2 0 7 1 0 1 13 
Autobiography 1 2 0 0 0 4 0 0 1 8 
Graphic Novel 1 6 0 4 2 6 1 1 0 21 
Poetry 1 3 0 1 0 3 0 2 0 10 

 

Students’ preferred genres (See Figure 4.20) and reading types were not known until 

the first week of the Literacy Academy. The first book distribution in May, could not account 

for students’ interests but great efforts were taken to provide a variety of book genres and 

book types to provide enough choices for students. Examples of different book types 

included: Wings of Fire (books in a series), Diary of a Wimpy Kid (favorite author), and A 

Wrinkle in Time (graphic novel). Book examples of the different genres included: Mercy 

Watson to the Rescue (fiction), I Survived the Sinking of the Titanic, 1912 (historical fiction), 

Seedfolks (realistic fiction), The Westing Game (mystery), Diary of a Wimpy Kid (comedy), 

Grimm’s Fairy Tales (traditional fiction), Mistakes that Worked (nonfiction), Long Walk to 
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Water (biography), I Am Malala (autobiography), Calvin and Hobbes (graphic novel), and 

US Poetry (poetry). 

 

Figure 4.20 Student genre preferences. Fiction was the most preferred genre for the 
middle-school students. 

The reading ability of the student was established by using the STAR reading 

assessment. Once students have taken the assessment, the program provides a ZPD (Zone of 

Proximal Development) reading range for each student. The students’ ZPD range from May 

was used a part of the criteria to select texts for students. Within the Literacy Academy, 

participants’ reading ranges started as low as 2.2 grade equivalent and reached as high as 

13.0 grade equivalent. Each student was given two books based off of their comments on the 

reading interest log entries (See Figure 4.21), the reading ability of the student, and the 

reading level of the texts. This book distribution differed from the one at the end of the 

school year because the books were selected by the researcher and not the student. This was 

done to see if student choice affects students’ motivation to read the books. 
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Figure 4.21 Student reading inventory. All students were given this interest inventory to 
complete during the first week of the Literacy Academy. Students’ responses, along with the 
students’ ZPD reading range, were used to select books for the August book distribution. 
This student only wanted to read basketball books. July 19, 2019. 

When planning for this study, initially the idea was to have students select texts in 

May and the researcher would select texts at the end of the program in August. After the 

students had selected their books in May, however, a grant for $3,000 was awarded to be 

used for books. Since the 1,100 books for the book distribution in May had already been 

acquired, the money was used for an end-of-program celebration. Since many of the students 

rarely have the opportunity to visit a library or a bookstore, it was decided to take the 

Literacy Academy participants to the local bookstore and let them select a book for $14 or 

less. 

The book cost was initially set at ten dollars. The bookstore manager stated that most 

paperback books for juvenile readers cost between $9.99 and $14. With the large group 

purchase, and being an educator, they offered a 25% discount if the books were purchased all 

together in one transaction. With this discount, a $14 book cost the Literacy Academy 
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$10.50, so it was decided that $14 was the maximum allowed for a book. Students could only 

purchase one book (not a combination of books that added up to $14) and the purchase had to 

be a book (not a writing journal or game). 

This bookstore field trip altered the initial plan for student-selected versus assigned 

texts. Students’ choice book was the book selected at the local bookstore. If a student did not 

attend school that day, then he/she did not receive a book. Students who had read eight books 

during the summer were able to complete a form at the bookstore that gave them another 

book. This book, however, was a bounded choice text. Students at each grade level chose a 

text from options selected by the bookstore. Not all students met the store requirements for 

the bounded choice book. For that reason, the bounded choice information was not applicable 

for all participants. 

In September, students were given the August Reading Log to inquire of their second 

set of books (See Appendix G). The first question asked if students received and read a book 

from the local bookstore. If a student did not attend school on the last day, he/she did not 

select a text. This is the reason for the NA column in Table 4.40. Of the 72 students who 

attended the Literacy Academy on the last day to pick a book, 36 students (50%) read the 

book that they selected. 

The next question asked if students received and read the local bookstore bounded 

choice text. Of the 37 students who received a bounded choice book, 23 students (62%) read 

the book. The last two questions asked students if they read the books given to them from 

me, the researcher, using their student reading inventory responses. The students’ 

questionnaires were personalized, as the students’ specific book titles were recorded on them. 

Ninety-five students received two books each, in August. Of the 95 total students, 62 
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returned the August Reading Log (Appendix G) to respond to their reading during the last 

two weeks of summer. Of the 126 books given to those 62 students, 48 books were read 

(38%) in their entirety by the end of the summer. Fourteen students (23%) did not read any of 

the researcher-selected texts. Table 4.40 shows the texts that students acquired and read 

during the last two weeks in August before school started. 

Table 4.40 
August Reading Log: Books Read by Students in the Month of August 

Grade Gender Researcher-Selected 
Books Read 

Bounded Choice Books 
Read 

Student-Selected 
Books Read 

0 1 2 0 1 NA* 0 1 NA** 

5 Male 2 3 3 2 4 2 2 6 0 
 Female 5 5 5 3 7 5 2 12 1 
6 Male 0 1 5 1 3 2 0 6 0 
 Female 1 4 2 3 3 1 2 4 1 
7 Male 2 8 3 3 2 8 7 4 2 
 Female 4 6 0 2 3 5 7 2 1 
8 Male 0 2 0 0 1 1 0 2 0 
 Female 0 0 1 0 0 1 0 0 1 

 Total 14 29 19 14 23 25 20 36 6 

Note. All participants received two books selected by the researcher. Students who attended the last day of the 
Literacy Academy received a book of their choosing at the bookstore, the ‘student choice’ text. Thirty-seven of 
those students were able to select a second book from the bookstore’s summer reading program, the ‘bounded 
choice’ text. This table represents the responses from the 62 students who returned the August Reading Log. 

By associating student choice and books that students selected, books that were 

chosen by the researcher (77%) were read with a higher rate than the other two categories. 

Student- selected texts (64%) were read less than researcher-selected text but only slightly 

more than bounded choice texts (62%). Fourteen students (22%) read none of the researcher-

selected texts. Of the 47 students who selected a bounded choice text, 14 (38%) did not read 
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the book. Similarly, of the 62 students who selected a book at the bookstore, 20 students 

(32%) did not read the book (See Figure 4.22). 

 

Figure 4.22 Percentage of books read in August. Students received books that were 
selected for them (assigned), books that were student-selected from a pre-selected 
group (bounded choice), and books that were student-selected. The highest reading 
rate was attributed with student-selected texts. 

Student and Parent Input 

In the End of Summer Questionnaires parents (See Appendix E) and students (See 

Appendix D) were asked about the books that they received from the Literacy Academy. The 

first question asked if the students liked the books that they received. All parents (100%) 

noted that the students enjoyed the books. Students opinions differed as 52 out of the 

participants (82%) liked the books that they received (See Table 4.41). 
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Table 4.41 
End of Summer Questionnaire Question 3 (Parents) / Question 4 (Students): Students’ Liking 
of Books They Received in the Literacy Academy Program 

Response Parents Students 
Frequency Percent Frequency Percent 

Strongly Disagree 0 0% 4 6% 
Disagree 0 0% 4 6%* 

Agree 21 33% 24 38%* 
Strongly Agree 42 67% 28 44% 

Note. Three students selected the number 2.5 (in-between disagree and agree) to indicate how much they liked 
the Literacy Academy books that they received. 

Information about students’ access to other books was also collected. Students were 

asked if they had access to books, other than those given to them from the Literacy Academy. 

Only two students (3%) acknowledged that they did not have access to other books during 

the summer months (See Table 4.42). 

Table 4.42 
End of Summer Student Questionnaire Question 5: Students’ Access to Other Books in the 
Summer 

Response Frequency Percent 

Strongly Disagree 0 0% 
Disagree 2 3% 

Agree 23 37% 
Strongly Agree 38 60% 

 

Similarly, parents and students were asked if the students read other books in the 

summer months. These would be books not distributed through the Literacy Academy. Ten 

parents (16%) stated that their child did not read other books during the summer. Students 

answers differed as 11 students (18%) stated that they did not read other books in the summer 

months (See Table 4.43). 
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Table 4.43 
End of Summer Questionnaire Question 4 (Parents) / Question 6 (Students): Students Read 
Other Books in the Summer 

Response Parents Students 
Frequency Percent Frequency Percent 

Strongly Disagree 3 5% 5 8% 
Disagree 7 11% 6 10% 

Agree 24 38% 28 44% 
Strongly Agree 29 46% 24 38% 

 

In the student focus groups, students commented on the importance of book choice 

when selecting books for the book distribution. One student said, “Yah, I like that” 

(Appendix I, Student 67). 

Non-Participants 

Not only was information on book access and summer reading collected for Literacy 

Academy participants but information was also desired for non-participants. There were only 

10 questions pertinent to ask non-participants. The first question from the End of Summer 

Questionnaire (See Appendix F) asked parents of non-participants if their child had access to 

books in the summer months. Only one parent (10%) indicated not having book access when 

school was out for the summer (See Table 4.44). 

Table 4.44 
End of Summer Questionnaire Question 1: Non-Participants’ Access to Books in the Summer 
Months 

Response Frequency Percent 

Strongly Disagree 1 10% 
Disagree 0 0% 

Agree 4 40% 
Strongly Agree 5 50% 

 


