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favorite item is a clay figure, seen in Figure 8, that she made in high school art class and
when she worked hard in school. She says that her family requires her to keep it in her

closet and not put it out as a decoration because they don’t like how it looks.

Figure 7. Vanesa’s Closet Figure 8. Vanesa’s Clay Art
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Chapter 4: Discussion
This study sought to learn how language contributes to the perception of ethnic
self-identity of Mexican-American women. The research looked to answer the following
questions:

« Do the languages individuals speak ever shape the way they think about their ethnic
self-identity?

« If so, how does language contribute to the perception of self-identity in Mexican-
American women?

« Are bilingual Mexican-American women able to feel that they are part of both
ethnic groups equally? That is, are they productive bilinguals, additive bilinguals or
subtractive bilinguals?

Answers to all these questions were found. Language does indeed shape ethnic identity,
but it is not the only factor to do so. Other factors include: who one is with, where one
grew up, and where one is. Language’s influence on identity also arises from certain
details of language itself. These details include thinking in the language, proficiency
level of the language, and frequency of use. Finally, bilingual Mexican-American
women do feel part of two groups but not necessarily equally, and patterns of
bilingualism could be discerned.

At the outset of the study, it seemed as though there might be a straight forward,

simple answer, but as we learned from prior research, identity is a complex topic. In the



LANGUAGE AND SELF-IDENTITY OF MEXICAN-AMERICAN WOMEN 31

interview process I specifically sought to find out the participants’ ethnic self-identities.
Natalia answered with “Mexican” in both interviews, and gave evidence in the artifact
collection that she identifies as belonging to the Mexican culture. During the artifact
collection she mentioned that her favorite item is a painting of flamenco dancers. She
said that it represents her “not by capturing Mexican culture per se but it’s supposed to be
Flamenco dancers so Spanish culture. Which obviously I wouldn’t be if not for Spanish
culture.” She connects her Mexican heritage back to Spain. In one of the interviews
Amalia described herself as “Chicana, Latina, or Mexican-American,” in one interview
Maite said she feels “Mexican’ and “Mexican-American, more Mexican than American”
in the other, and Vanesa labels herself as “Hispanic or Mexican-American” in one of the
interviews. Thus, all identified as Mexican, and three mentioned being Mexican-
American at least once. Applying the research done by Yihong et al. (2005) to the data, I
concluded that none of the participants seem to follow a subtractive pattern of
bilingualism. All of the participants would be considered either additive or productive
bilinguals. All have learned English without losing their native language Spanish. It is
unclear, however, which one of those levels of bilingualism the participants are at. Those
who answered Mexican-American also suggest that they think of themselves as
bicultural. Their responses to questions inspired the development of a conceptual
framework to visualize biculturalism.

A continuum can serve as a conceptual framework (Figure 9) to show that
participants are able to maintain their bicultural identities while still sliding back and

forth on the continuum. The conceptual framework also can be used to show how



LANGUAGE AND SELF-IDENTITY OF MEXICAN-AMERICAN WOMEN 32

language and other factors affect the perception of self-identity. Often times people tend
to want to categorize others and themselves into one group, in this case Mexican or
American, and a check box illustration is used (Figure 10). But such a view represents
either a monolingual or a subtractive bilingual pattern. The data in this study has shown
that some of the participants do not feel like they are only Mexican or only American.
Instead they feel as if they are part of both groups at different times. A continuum,
however, presents an alternative to this limited monolingual, monocultural option.
Conceiving of identity as a continuum of choices ranging from Mexican on one side to
American on the other allows an individual to slide back and forth between the two
ethnic groups or even closer to the other group without actually shifting sides. If a person
considers oneself Mexican-American, he/she may be able to use language to slide across
the midpoint which allows participation in the culture and activities of each ethnic group.
One individual can occupy a space on the continuum rather than merely a point, although
at any one moment one might find oneself at one point within that larger space. The
diagram (Figure 9) shows the larger space with parentheses and the momentary points
with geometric shapes.

Figure 9. The Continuum Conception of Ethnic Identity
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Figure 10. Either Or Conception of Ethnic Identity
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Natalia answered the direct question, “How do you identify yourself ethnically,”
with “Mexican.” It is unlikely that she had the academic definitions of ethnicity and
ethnic identity that were mentioned previously. “Ethnicity refers to ‘whether an
individual can be assigned or prescribed to a particular group,” while ethnic identity refers
to ‘the degree of felt belongingness which can be achieved or cultivated’ (Caltabiano,
1984, p.37). Thus, ethnicity is other-defined identity, while ethnic identity is self-
defined” (Azmuddin & Ibrahim, 2011, p. 28). Natalia’s answer of “Mexican” may thus
show her ethnicity rather than ethnic identity because much else that she said suggests
otherwise. She may actually view herself as a member of two groups at different times.
This would also give Natalia a bicultural-bilingual identity. We need a way to describe
the possibility that bilinguals do not necessarily remain static in their self-perception but
do maintain a central position. The conceptual framework shows that participants may
not feel equally part of both cultures. They do, however, have the ability to slide back
and forth along the continuum at different points even while sitting on one area for the
most part. When asked if she felt equally part of both ethnic groups Natalia said, “No,
because sadly it’s like if you are a pie and you cut yourself straight down the middle and
put one side over there and one side over there, when you put it back together again
you’re still split.” The continuum contains a split between the Mexican side and the
American side. Natalia actually indicates that she slides across the mid-point and feels
that split within herself at times. She identifies as Mexican but experiences life as

Mexican-American. Natalia may be an example of an additive rather than productive
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bilingual. Further research into how the two types of bilingualism manifest themselves
would be useful.

All of the participants stated that they believe that language affects the perception
of self-identity. Natalia mentions that “being able to speak the language [Spanish] is
crucial to me because I identify myself as Mexican ethnically.” She continued,

English answer: “As I primarily identify myself as Mexican I think that it

connects more with Spanish obviously because that’s the language but I think

that’s why being able to listen to music in Spanish and being around people who
speak Spanish is so important to me because it is part of my identity. It’s
probably, language is the biggest factor personally.”

Spanish answer: “Pues creo que me identifico mas como mexicana como mi

identidad porque aprendi hablar espafiol primero porque tengo sangre mexicana,

es parte de quien soy.” (Well I think that I identify more as Mexican because |

learned to speak Spanish first because I have Mexican blood, it’s part of who I

am.)”

When Natalia was asked the same question in both languages, she answered with similar
wording. She made it clear that she sees a connection between her ethnic identity and her
native language.

Amalia also made a connection between language and her ethnic self-identity
saying that “language is a huge part of culture. You need language to better understand
culture.” She continued with, “I use English at work more professionally and when I

speak Spanish it’s a deeper part of me, I’'m one hundred percent me when speaking
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Spanish.” She shows a direct link between language and her self-identity when she says
she is “one hundred percent me when speaking Spanish.” Her thoughts on how she feels
when speaking Spanish contradict the results of Mah's (2005) research that said language
was linked to participation in ethnic activities, but not in ethnic pride or core values:
English answer: “I feel more cultured when I speak Spanish. I’'m proud of being
Latina and I speak Spanish to show that I’'m open and proud and don’t see it as a
burden or something that I’'m ashamed of.”
Spanish answer: “Estan conectados porque soy chicana, mexicana-americana y
mis padres son de México. Y ese fue el -- ese es el idioma que ellos hablan
entonces ese fue el idioma que ellos me ensefiaron a mi. Y por eso aprendi
espafiol primero. (They’re connected because I’'m Chicana, Mexican-American
and my parents are from Mexico. And that was the -- that is the language that
they speak so that was the language that they taught me. That’s why I learned
Spanish first.)”
Amalia clearly says that she is proud of being Latina and the reason she learned Spanish
was because of her parents, but one of the reasons she continues to speak Spanish is to
show that pride she has in her culture. Amalia’s experience could contradict Mah's
(2005) theory because of the different languages and cultural groups that were
represented in each study. The Chinese language and culture were represented in Mah's
study and the Spanish language and Mexican culture were represented in this study.

Either language or cultural differences between the two groups could affect the
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comparison. Further research could repeat this study using participants who are bilingual
in languages other than Spanish or Chinese and from different cultural groups.

Maite thinks that her native language “forms part of who she is.” Maite lived in
Mexico for 14 years of her life. She identifies as Mexican-American, “more Mexican
than American.” When asked how her native language connects to her identity she didn’t
understand the question in English. Her answer in Spanish was:

“Pues es el lenguaje primero que aprendi y supongo que uso el espafiol todo el

tiempo y pues es parte de mi. Cuando hablo inglés me siento que no soy yo

porque he hablado espafiol por toda mi vida y porque soy mexicana. Y cuando
hablo inglés es como que hay otra persona que esta hablando, no soy yo aunque
sea yo. (Well it's the first language that I learned and I suppose that I use

Spanish all the time and well it's part of me. When I speak English I feel like

I’m not me because I’ve spoken Spanish my whole life and because I'm Mexican.

And when I speak English it's like there’s another person who is talking, not me,

even though it is me.)”

Maite's response about how language contributes to the perception of her ethnic self-
identity shows an interesting point about her. She feels like “there’s another person who
is talking, not me, even though it is me.” She does not feel comfortable speaking
English. During the artifact collection Maite pointed out a book series in English as her
favorite item. She mentioned that she does not have a lot of decorations in her house and
she picked that because she can escape her reality and imagine she is someone else. It is

interesting that Maite chose English books because as she mentioned earlier, she “doesn’t
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feel like herself” when speaking English. Her choice is strongly indicative that English is
a fantasy world and Spanish is her reality.

Vanesa also makes the connection between language and self-identity, “Si no
hablara espafiol, no me sintiera hispana (If I didn’t speak Spanish, I would not feel
Hispanic). Her answers to the question about how her native language, Spanish, connects
to her identity can be seen below:

English answer: “It made me who I am.”

Spanish answer: “Si no fuera nacido con sangre mexicana no estuviera -- si ya se

me fuera olvidado el espafiol. It formed my identity I guess. (If I wouldn’t have

been born with Mexican blood I wouldn’t have -- I would have already forgotten

Spanish. It formed my identity I guess.)”

All of the participants in this study felt a connection to their native language, Spanish,
and see that as an important part of their identity. This confirms what Bailey (2002) said
about the direct link between an individual’s first language and the formation of their
identity. Due to the fact that each participant is either an additive or a productive
bilingual, that would further confirm that they are all biculturals according to Ramirez-
Esparza et al. (2004) who state that bicultural individuals are people who have
internalized two cultures. All the participants seem to locate themselves first on the
Mexican side of the continuum, and they claim that Spanish is an indicator of that
placement.

Vanesa says that speaking Spanish formed her identity, but as she was speaking

Spanish she switched into English at the end. This example of Spanglish is one of many
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that were captured during the interviews. Having the ability to speak two languages has
allowed the participants to speak what they call Spanglish, a type of code switching of
Spanish and English. According to Merriam-Webster (n.d.), Spanglish is Spanish that
includes the use of English words. Before beginning the research, I thought that asking
the same questions in a different language would influence or alter the participants’
responses. While it actually did not have an effect on their answers, it did show the shift
into Spanglish that the participants made. The shift into Spanglish confirms the
participants’ bilingual status and it confirms that they are not subtractive bilinguals. It
also indicates that they slide at least momentarily on the continuum.

Three of the four participants mentioned that they often use Spanglish. Natalia
says, “...[T]here are some words that you can’t translate. Like for example...awkward
does not translate. And so in some cases it’s -- you just have to switch and when you can
and the other person understands your Spanglish it’s beautiful.” Amalia admitted that she
“thinks in Spanglish sometimes.” She also said that “if everyone in the world could
speak English and Spanish she would speak Spanglish with everyone.” Vanesa said that
she “uses Spanglish with her Mexican-American friends.” Each participant had at least
one instance of using Spanglish during an interview with me. What caused this switch
into Spanglish? It could have been my appearance that caused them to switch into
English while speaking Spanish or since most of the participants use English for work
and school, the interview questions could have prompted them to shift to work or school

ways of thinking. In any case, the shift from one language to another within the same
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interview suggests that there are additional factors that influence language’s effect on
identity. Let’s take a look at the examples.

Natalia stuck to English during the English interview, but during the Spanish
interview she switched into English a few times. One example was when she was talking
about meeting other Mexicans and speaking Spanish to them to later realize that they do
not know Spanish. She said, “Cuando hable espafiol hay veces que conozco a alguien
que es de México o asi y no saben hablar espafiol y yo les hablo espafiol y no hablan
espainol y se sienten incomodos y -- it's super awkward (When I speak Spanish
sometimes when [ meet someone from Mexico or something and they don’t know
Spanish and I speak Spanish to them and they don’t speak Spanish and they feel
uncomfortable and -- it's super awkward).”

When Amalia was explaining in Spanish that she preferred to write in English
because she has a better vocabulary in English, she switched to English, “...[P]or
diversion si quiero escribir un poema o algo seria mas facil escribirlo en inglés. Tendria
un producto mejor si lo hago en inglés porque en el espanol no -- [ don’t know a lot of
fancy words (For fun if I wanted to write a poem or something it would be easier to write
it in English. T would have a better product if I do it in English because in Spanish I
don’t -- I don’t know a lot of fancy words).”

Vanesa also switched from Spanish to English during the Spanish interview.
When asked in Spanish how her identity is connected to her second language she said,
“My identity con inglés? Umm mi first experience fue muy mal. Cuando llegue aqui [en

esta ciudad] creo que tenia seis o cinco afios y no sabia inglés. So se burlaban mucho de
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mi y no queria saber el inglés. So it made me angry. (My identity with English? Umm
my first experience was very bad. When I arrived here [in this city] I think I was six or
five years old and I didn’t know English. So they made fun of me a lot and I didn’t want
to know English. So it made me angry).”

Maite was the only participant to switch from English to Spanish during the
English interview. When asked how she determines her identity she replied with, “I don’t
know. {Como determine mi identidad? (How do I determine my identity?) I don’t know
like as a good person.” It seems as though Maite was processing the question and she
was thinking out loud repeating it in Spanish to make sure she understood it. That
confirms that she thinks in Spanish as she mentioned earlier but also that she can use
English. As she was speaking in English, she began thinking in Spanish and as a result
spoke in Spanish too.

These results echo previous work by other researchers. Dornyei and Csizér
(2012) mention that there may be cases in which “a close or literal translation will not
express the real meaning and the pragmatic function of the text well” (p. 79). Azmuddin
and Ibrahim’s (2011) findings in the study of Turkish-Australian participants were similar
in the fact that the inability to express everything they wanted to say in one language
could be the reason for the participants reports that they preferred different languages for
different things and that they switched between the two languages with bilingual friends
and family. “[One] participant, Derya, is ‘more comfortable speaking in English’ rather
than in Turkish. At times one of the participants believes ‘my Turkish isn’t the best’

enabling her to speak better in English. Similarly for Farisha, she ‘finds English to be
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easier’ so when it comes to expressing her emotions she prefers it to be in
English” (Azmuddin & Ibrahim, 2011, p. 31).

This mixture of languages certainly manifests the bilingual nature of the
participants, and if Yihong et al. (2005) are correct, a level of biculturalism. The
participants themselves state that language contributes to identity, so if speaking Spanish
indicates a Mexican identity, then, logically, mixing Spanish and English indicates a
mixed identity. Natalia suggests as much when she states:

“Creo que es mas divertido salir con mis amigas que hablan los dos idiomas

porque asi podemos conversar en los dos idiomas y si queremos discutir algo que

realmente afecte que uno es mexicano se siente mas real hablandolo en espafiol
que el inglés. (I think that it's more fun to go out with friends who speak both
languages because that way we can talk in both languages and if we want to
discuss something that really affects us being Mexican, it feels more real to be
speaking about it in Spanish rather than in English.)”

Through these participants we have seen that language does have a connection
with ethnic self-identity. Let’s take a look at how certain details of language use
contribute to the perception of self-identity. Some factors the participants mentioned are:
thinking in a certain language, the proficiency level of the languages spoken, and the
frequency of use. Thinking in a language can create a deep connection to a cultural group
that uses that language. The proficiency level of the language spoken can affect the
placement on the continuum. The frequency of use of a language seems to be irrelevant

in determining ethnic identity.
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The data in this study show that the language that the participant thinks in
contributes to her perception of ethnic self-identity. Natalia and Maite responded that
they identify as Mexican and they both said that they think in Spanish. Natalia said her
inner voice reflects a more Mexican identity. Compare Natalia’s responses in English
and Spanish:

English answer: “I think in Spanish more. I think that’s because I grew up in a

very very Christian home and so thinking to me aligns with how I pray and so I

grew up in a Spanish church so my prayers and most of my thoughts are in

Spanish.”

Spanish answer: “En los dos mas o menos pienso que es casi igual pero ahhh en

espafiol casi més. Y porque creci hablando espafol y se me hace -- es mas

comun. (In both a little I think that it's almost the same but ahhh in Spanish a little

more. Because I grew up speaking Spanish and I think that it's more normal.)
While Natalia says that she thinks in both languages, she identifies Spanish as her
primary language of thought. She also believes that thinking in Spanish is more normal
because it is her first language and what she grew up using. Natalia is what she thinks
and her thoughts are in Spanish. You are what you think and if you think in Spanish, you
are Mexican, in her case.

Like Natalia, Maite also claims to think in Spanish, “I think more in Spanish
because it’s easier.” They both say that thinking in Spanish is a manifestation of their
self-identity as Mexican. Natalia and Maite’s suggestions that thought is interrelated with

language reflects Vygotsky’s (1986) description of the interrelationship between thought
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and language. Vygotsky (1986) describes language and thought as two separate
capacities that begin to intertwine at about age two. Natalia’s claims that her thoughts in
Spanish are due to the fact that she grew up speaking Spanish confirm the intertwining of
thought and language. Maite's explanation that thinking in Spanish is easier indicates
that because her thought and language are intertwined, thinking in her native language is
easier than thinking without language or thinking in a second language. Because
language has already been identified as a major influence on the development of ethnic
self-identity, then speaking in a language is not the only manifestation of that self-
identity, thinking in it is also a manifestation of it.

Both Amalia and Vanesa interestingly said that they think more in English.
Amalia identified her ethnic identity as “Chicana, Latina, and Mexican-American” and
Vanesa said that she identifies as “Hispanic and Mexican-American.” Neither stated that
they were only, or simply, Mexican. Again, a connection between thinking in a language
and one’s self-identity becomes apparent. The connection of thinking in English and
identifying as Mexican-American rather than as Mexican is suggested. Amalia goes even
further when she said she “thinks in Spanglish sometimes.” During the artifact collection
Amalia also shifted her choice of her favorite room and artifact. First she chose her set of
kitchen knives because she “loves to cook and her mother and grandmother taught her
good Mexican food recipes,” but later she chose a vase with flowers. She stated that the
flowers represented her better because they are “beautiful and stand on their own like the
beautiful independent woman that I am.” Amalia identifies as Mexican-American, she

prefers to speak both languages, she “thinks in Spanglish sometimes,” and she had a hard



LANGUAGE AND SELF-IDENTITY OF MEXICAN-AMERICAN WOMEN 44

time deciding what represented herself more a set of knives to cook good Mexican food
or a vase that represents a beautiful independent woman. While Natalia and Maite
answered that their ethnic identity is Mexican and that they think in Spanish, Amalia and
Vanesa said that they think in English and that they identify as more than just Mexican, as
Mexican-American.

One’s language proficiency level is another factor that came up in this study that
can contribute to the perception of ethnic identity. Soto's (2002) study showed that in
Puerto Rican children with a high proficiency level in Spanish, there was a stronger sense
of Puerto Rican ethnic identity. Some of the participants in this study confirm that they
felt more or less Mexican based on certain aspects of their proficiency level in Spanish.
Natalia said, “But if I'm with people who speak only Spanish I feel less Mexican with
them because I don’t know how to express myself the same as them in Spanish.” In this
case, Natalia’s proficiency level with Spanish affects her self-identity, at least
momentarily. When she can’t express herself in Spanish similarly with other Spanish
speakers, she will feel less Mexican. Amalia too indicated that her proficiency level in a
language affected her language use in certain situations. And as we have already seen,
Amalia may be the most bilingual-bicultural of the participants. Further research may
look to interview Mexican-American women who are not fluently bilingual to determine
how they ethnically self-identify.

While one’s proficiency level affects identity, the frequency of language use is
actually irrelevant in determining ethnic identity. Natalia, Amalia, and Vanesa all

mentioned that they use English more than Spanish because of work, although Natalia
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thinks more in Spanish and connects her thinking in Spanish with her Mexican heritage.
The one participant who uses Spanish more, Maite, stated that “at work I speak with
everybody in Spanish and in my house I speak Spanish too.” While the other three
mentioned that English is the language they used most because of how much it’s used at
work, Spanish was said to be used by all participants at home. One can speak a language
more frequently than another, but that more frequently spoken language does not
necessarily determine one’s ethnic self-identity.

Three other factors contribute to the perception of self-identity: who the
participants are with, where they are, and where they grew up. When the participants are
with other Mexican-Americans speaking Spanish they “feel more Mexican” and when
they are around Americans or Mexicans from Mexico they “feel more American.”

When speaking Spanish with other Mexican-Americans the participants ‘feel
more Mexican.” Natalia said, “When I’m around my family I feel more Mexican just
because we’re speaking the language, we’re eating the food, we’re talking about our
family so in a sense I feel more Mexican.” In this quote, Natalia is referring to her family
of Mexican-Americans who live here in the United States, not her relatives who live in
Mexico. Amalia also mentions that when she’s around other Spanish-speaking people in
the United States, she ‘feels more Mexican.” Maite responded to the questions with,
“Pues me siento mexicana todo el tiempo (Well I feel Mexican all the time).” This could
be because Maite is around other Mexican-Americans most of the time; at work, at home,

and with friends. Vanesa also said that when she is “at home or with family speaking
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Spanish” she ‘feels more Mexican.” The family she is referring to are also Mexican-
Americans who live in the United States.

Natalia explains in detail how her identity shifts based on who she is with:

“I think it depends on who I’m with kinda because if I’'m with somebody who

doesn’t speak Spanish I will want to not make them uncomfortable. Not that I

make myself more American, but I kinda settle my Mexican side a little. Um and

the same goes for when I’'m with my parents I want them to see that I am pretty

dang proud that I can speak Spanish and that I speak it well enough and um so I

am probably a little bit more Mexican when I’m around my family just because

that’s what they would expect kinda.”
Here Natalia is explaining how she slides across the continuum depending on who she is
with and what languages they speak.

As we have already seen, most of the participants mentioned that they “feel more
Mexican when speaking Spanish” establishing that language does contribute the
perception of their self-identity. However when asked, “When do you feel more
American?” three of the participants had responses that were based on when they were at
certain locations rather than when speaking a certain language. Amalia feels more
American “at a coffee shop with more American people.” Vanesa feels more American
being “at work, school, and the mall.” One of the interesting things is that Amalia and
Vanesa said they felt more American depending on their places and being around

American people, and Natalia felt more American when being in Mexico where she felt a
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contrast between her and the others around her. Natalia had two different responses

depending on the language that the question was asked in:
English answer: “I think when I was first in Mexico... I felt so American... I’'m
not light skinned at all by any means but [ was down there and so it was weird
they were like oh you need to stay out of the sun because you’ll get dark and I'm
all like I want tan lines! Because you know I was all pasty from winter... And
you know I don’t know if you’ll ask me this or not but as much as I love Mexican
culture and what the people are like, “Would you move there?” And I’m like
probably not any more because I wouldn’t know what to do with myself. I have
grown so accustomed to wi-fi signal everywhere. Let me tell you, I could not
snapchat for a week!”
Spanish answer: “Cuando estoy alrededor de mi familia creo que [me siento] mas
mexicana porque hablamos la mayoria del tiempo mas espafiol y [me siento] mas
americana cuando me junto con mis amigos americanos porque hablamos acerca
de cosas de aqui de america” (When I’m around my family I think [I feel] more
Mexican because I speak Spanish the majority of the time and [I feel] more
American when I get together with my American friends because we talk about
things from America).

The two factors of who one is with and where one is located intertwine for these

participants. When the participants are highly cognizant of either the similarities or

differences between themselves and the people they are with, they become highly

cognizant of their self-identity. Strong similarities and strong differences push them
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towards more Mexican or more American. At times, the participants notice a difference
between Mexicans from Mexico and Mexicans from the United States and their self-
identity can be affected by that difference. When asked if they ‘feel welcome in Mexico’
only Maite said yes and the rest said no. The social identity theory that was mentioned
previously says that people categorize themselves into groups first, then identify
themselves as individuals within a certain group (Tajfel & Turner, 1986). Therefore,
some of participants may identify first as Mexican but then differentiate themselves
because they grew up in the United States. That is, they are Mexican-Americans rather
than Mexican-Mexicans.

Bailey (2002) also mentioned that where one is born can affect ethnic identity but
he said that this might not be the case with second generation immigrants. Since all of
the participants that grew up in the United States are second generation immigrants, it is
not only their birth place that drives their identify. These participants identify with
Mexico and Mexican culture because of what their first generation immigrant parents
taught, them but they also identify as American because they grew up in the United
States.

Two of the participants found that they have an inner voice in Spanish, while the
other two said that they think more in English. This finding becomes even more
interesting if we look at who preferred which language and where they grew up. The two
who think more in Spanish grew up in Mexico (Maite wasn’t born in Mexico but lived
there from age one to age 15), and the other two grew up in the United States. The same

two who were born in Mexico and think more in Spanish stated that they identify as
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Mexican. On the contrary, the two who grew up in the United States and say that their
inner voice is in English claim their ethnic identity as Mexican-American. Amalia said,
“At the end of the day I’'m an American girl. I live in America, I was raised in this
country.”

The data reveal all four participants feel part of two worlds. Most of the
participants use English more due to the region that they live in and for work, but the
majority of them prefer to speak Spanish. They all believe that the language that they

speak affects their perception of ethnic self-identity.
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Chapter 5: Conclusion

This exploratory qualitative study began with questions on how bilinguals view
their ethnic identity. A conceptual framework can represent the salient features of ethnic
identity and where individuals place themselves on a continuum. The languages one can
use can influence one’s ethnic identity. The ability to use two languages can facilitate the
development of a bilingual-bicultural ethnic identity. Thinking in a specific language can
help the participants slide across the continuum of ethnic identity. The proficiency level
of the languages spoken by the participants can be a factor in determining where they are
placed on the continuum. But the frequency of use of the language seems to be irrelevant
in determining how language contributes to the perception of self-identity. The data
showed that the participants did not feel that they are part of both ethnic groups equally,
but that each individual is different and can feel part of different groups more depending
on other factors. Other factors that contribute are who the participants are with, where
they are, and where they grew up. When the participants are with others that are much
the same or much different from themselves in language use they feel either a greater or
lesser sense of belonging to the group. Where the participants grew up, not where they
were born, tends to be an important factor in determining their ethnic identities.
Limitations

There are many situations and limitations that occurred while working on this

study. Because this study was done in an area without a very high Mexican-American
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population, it was difficult to find a lot of participants who met the requirements.
Therefore, the number of participants was not very high. In qualitative studies, however,
it is typical to have a low number of participants. In future studies, a location with a
larger number of bilingual Mexican-Americans would be favorable.

The way that the questions were formed could have caused the participants to
answer in a different way. ‘Linguistic relativity;’ is a phrase used by Hill and Mannheim
(1992) that means that the influence of how the language is structured can affect the
speakers’ perceptions of both self and the world; and this is an issue that happens when
working with translations, especially when comparing results across languages.

Another factor that could have contributed to some different types of answers
could have been the interviewer’s appearance. The interviewer appeared to be a white,
non-hispanic woman, and this could have changed the way that the participants answered
some questions. In order to answer the way the interviewer may have wanted them to or
answer politely or appropriately the participants could have changed their answers. In
future research, using both a white, non-hispanic interviewer and a Mexican-American
interviewer may get different results.

Areas for Future Research

Future research of this topic could include participants representing Mexican-
Americans but also bilinguals from various language and cultural backgrounds.

Further research could also include asking participants to place themselves on the
continuum of the conceptual framework to show their ethnic self-identity. It may also be

interesting to research this same topic but with Mexican-American women who are not
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bilingual, and only speak English. The data has shown that there are many factors that
affect where the participants may be on the continuum, but the same factor doesn’t
always do the same thing for all. It is a self-situation, just like Pifia-Watson et al. (2013)
confirmed; each individual forms their ethnic identity on their own level but at the same
time at a greater societal level.

Doing a written survey first to get to know each participant and then meeting with
them for a follow up interview may be more beneficial for future research. With the
written data it may be easier to be consistent and see the actual percentages of answers.
During the interview process I should have probed more deeply to determine the depth of
bilingualism that each participant has as well.

After future research on ethnic self-identity and language of women is complete,
some studies could be done on males and the comparison of how gender plays a role in

language and identity could be studied.
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Appendix A: Informed Consent Letter
Hello,

My name is Brooke Johnson, and I am a graduate student at Minnesota State University
Moorhead. I am working with Dr. Linda Houts-Smith, an associate professor of Teaching English
as a Second Language, to conduct a research study on how language affects self-identity. You are
invited to participate in this study because you meet the necessary criteria: you are women,
bilingual (Spanish and English), Mexican-American or Mexican living in the United States for
more than five years and between the ages of eighteen and twenty-five.

If you decide to participate, I will conduct interviews with you that will be audio-recorded. The
recordings will then be transcribed to further analyze the concepts. There will be two interviews
that you will participate in: one in English and one in Spanish approximately two weeks later.
Each interview will last between thirty minutes to an hour. At the end of the second interview, |
will conduct an artifact collection. I will take notes and photographs of significant decor in your
home. I will only ask about items that you feel are important and would like to share about. You
can approve which items or decor you prefer to use in the study or deny any part of the artifact
collection without having to withdraw from the study. The total amount of your time that will be
required for this study is no more than two hours. There is no cost in this study, so if you meet
the criteria and volunteer to be part of the study, it will be without compensation.

Any information that is obtained in connection with this study and that can be identified with you
will remain confidential and will not be disclosed. In all of the research and reporting, a
pseudonym will be used to protect your privacy. In addition, the original audio-recordings will be
stored securely in a password-protected folder on a password-protected portable computer. The
recordings themselves will not be labeled with your real name, only the pseudonym. This letter
will be stored in a separate location: in the locked office of Dr. Linda Houts-Smith at Minnesota
State University Moorhead in a locked office suite. Three years after the report of this study is
written, the audio recordings and letter of consent will be destroyed.

Some potential benefits from this study are that you may find out more about yourself, how your
self-identity has been formed, and it may even assist to solidify your self-identity. You may also
have a deeper sense of how bilingualism affects your lives. However, as with any interview, there
is a risk that you may feel uncomfortable at some point if you are asked to discuss something you
feel strongly about or that makes you feel that you are sharing very personal information. As
described above, to protect your privacy, your real name will not be used in any reports or
presentations of the findings of this study. In addition, your participation is completely voluntary
and you are free to discontinue participation at any time without prejudice.

Please feel free to ask questions regarding this study. You may contact us later if you have any
additional questions: Linda Houts-Smith, MSUM TESL Program Coordinator,
houtsli@mnstate.edu, 218-477-4059. Any questions about your rights may be directed to Dr.
Richard K. Adler, Chair of the MSUM Institutional Review Board, at 218-477-2474 or by e-mail
at: adlerri@mnstate.edu.

You will be offered a copy of this form to keep.

You are making a decision whether or not to participate. Your signature indicates that you have
read and understood the information provided above and have decided to participate. You may
withdraw at any time without prejudice after signing this form should you choose to discontinue
participation in this study.

Signature of Participant Date

Signature of Investigator Date


mailto:houtsli@mnstate.edu
mailto:houtsli@mnstate.edu
mailto:adlerri@mnstate.edu
mailto:adlerri@mnstate.edu
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Appendix B: Informacion sobre la investigacion
Hola,

Me llamo Brooke Johnson, y soy una estudiante de postgrado de Minnesota State University
Moorhead. Trabajo junta con la Dra. Linda Houts-Smith, una profesora adjunta de ensefianza de
inglés como segundo idioma, para conducir una investigacion de como el idioma afecta a su
sentido de la identidad. Usted ha sido invitado a participar en la siguiente investigacion porque
cumple con los requisitos necesarios: es una mujer, es bilingiie (espaiiol e inglés), es mexicana-
americana o mexicana quien vive en los Estados Unidos por mas de cinco afios y tiene entre
dieciocho y veinticinco afios.

Si usted decide a participar, yo le haré una entrevista qué serd grabada con solo audio. La
grabacion serd transcrita para analisar mas los conceptos. Habra dos entrevistas en las cuales
usted va a participar: una en inglés y otra en espafiol aproximadamente dos semanas después.
Cada entrevista durara entre media hora y una hora. Después la segunda entrevista, haré una
coleccion de artifactos. Tomaré apuntes y fotografias de decoraciones significantes en su casa.
Le haré preguntas sober las artifactos que usted piena que son importantes y que le gustaria
compartir informaciéon conmigo. Usted puede aprobar cuales artifactos prefiere usar en la
investigacion o puede negar cualquier parte de la coleccion de artifacts sin tener que dejar de ser
parte de toda la investigacion. En total el tiempo requerido para esta investigacion serd no mas de
dos horas. No hay ningin costo para esta investigacion, asi que si usted cumple con los requisites
necesarios y se ofrece como voluntario, serd sin compensacion.

Cualquier informacion que se obtenga en esta investigacion sobre su identidad sera confidencial y
no sera revelada. En toda la investigacion y el reporte, se usa seudénimos para proteger su
privacidad. También, las grabaciones originales de audio seran mantenidas de forma segura en un
archivo con contrasefia en una computadora portatil con contrasefia. Las grabaciones no tendran
ninguna etiqueta con su nombre real, solo su seudéonimo. La carta serd mantenida en un lugar
seguro con llave: dentro de la oficina de la Dra. Linda Houts-Smith en Minnesota State
University Moorhead. Tres afios después de que esté escrito el reporte, las grabaciones de audio y
las cartas de consentimiento seran destruidas.

Algunos beneficios posibles de esta investigacion son que quizas usted aprenda mas de si misma,
como su identidad se ha formado, o tal vez solifique su identidad mas. Quizas tenga un sentido
mas profundo de como ser billing afecta su vida. Sin embargo, con cualquiera entrevista, hay un
riesgo que en algiin momento usted se sentira incomodo(a) cuando hable sobre su vida personal.
Pero, para proteger su privacidad, su nombre real no serd utilizado en ningin reporte o
presentacion sobre esta investigacion. También, su participacion es completamente voluntaria y
usted es libre de retirarse de la investigacion en cualquier momento sin prejuicio.

Si tiene alguna duda o pregunta sobre esta investigacion usted puede contactarnos: al
218-477-4059 Linda Houts-Smith, Coordinadora del programa de TESL en MSUM,
houtsli@mnstate.edu. Cualquiera pregunta sobre sus derechos puede ser dirigido a Richard K.
Adler, Presidente de la Junta Institucional de Revisiones de MSUM, a 218-477-2474 o por e-mail
a: adlerri@mnstate.edu.

Usted va a recibir una copia de esta forma. Usted estd tomando voluntariamente la decision de
participar o no participar en esta investigacion. Su firma certifica que usted esta dispuesto(a) a
participar habienda leido y entendido la informacion aqui presentada. Usted es libre de retirarse
de la investigacion en cualquier momento sin prejudice atn después de haber firmado esta forma.

Firma del Participante Fecha

Firma de la Investigadora Fecha


mailto:houtsli@mnstate.edu
mailto:houtsli@mnstate.edu
mailto:adlerri@mnstate.edu
mailto:adlerri@mnstate.edu
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Appendix C: Debriefing Form

Title of Study:
Language contribution to the perception of self-identity of Mexican-American
women

Statement of thanks:
I would like to express my gratitude to you for taking your personal time to help
with this research project.

Summary of study:
The purpose of the study was to research how language contributes to the
perception of self-identity of Mexican-American women. In this study the
participants were interviewed to try to understand their own perceptions of their
identity and how languages (Spanish and English) affect that. An artifact
collection also took place in the participants’ homes to search for the presence of
culture markers. The research looks to answer the following questions: “Does
using Spanish increase culture markers of Mexican identity?” and “Does using
English increase culture markers of American identity?”

Whom to contact for more information:
If you have questions about this study, would like assistance from a professional
to cope with difficulties that have arisen as a result of participating in this study,
or if you would like to receive a summary report of this research when it is
completed, please contact Linda Houts-Smith, Ph.D., TESL Program Coordinator,
Minnesota State University Moorhead, houtsli@mnstate.edu, 218-477-4059.

Whom to contact about your rights in this experiment:
Richard K. Adler, Ph.D., Chair Institutional Review Board, Minnesota State
University Moorhead, adlerri@mnstate.edu, phone 477-2474.

Thank you again for your participation.

Brooke Johnson
Linda Houts-Smith, Ph.D.


mailto:houtsli@mnstate.edu
mailto:houtsli@mnstate.edu
mailto:adlerri@mnstate.edu
mailto:adlerri@mnstate.edu
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Appendix D: Informe sobre la investigacion

El titulo de la investigacion:
La contribucion del idioma a la percepcion del sentido de identidad de mexicanas-
americanas

Declaracion de gracias:
Le quiero expresar mi gratitud por dar su tiempo para ayudar con esta
investigacion.

El resumen de la investigacion:
El propdsito de la investigacion fue investigar como el idioma contribuye a la
percepcion del sentido de la identidad de mexicanas-americanas. En esta
investigacion las participantes fueron entrevistadas para tratar de entender sus
percepciones de la identidad y como los idiomas (espafiol e inglés) afectan eso.
También una coleccion de artefactos ocurrio en la casa de las participantes para
buscar una presencia de indicaciones culturales. La investigacién busca contestar
las siguientes preguntas: “;Usar el espafiol aumentan las indicaciones culturales
de la identidad mexicana?” y ““; Usar el inglés aumentan las indicaciones
culturales de la identidad americana?”

A quién contactar para mas informacion:
Si tiene alguna duda o pregunta sobre esta investigacion, quiere asistencia de un
profesional para superar algo que resulte de esta investigacion, o si quiere recibir un
resumen del reporte de esta investigacion cuando este completada, por favor
contactarle a Linda Houts-Smith, Ph.D. al 218-477-4059, Coordinadora del
programa de TESL en MSUM, houtsli@mnstate.edu.

A quién contactar sobre sus derechos en esta investigacion:
Richard K. Adler, Presidente de la Junta Institucional de Revisiones de MSUM, a
218-477-2474 o por e-mail a: adlerri@mnstate.edu.

Gracias por su participacion.

Brooke Johnson
Linda Houts-Smith, Ph.D.


mailto:houtsli@mnstate.edu
mailto:houtsli@mnstate.edu
mailto:adlerri@mnstate.edu
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Appendix E: Interview Guide

Date
Pseudonym
Introduction

[ Introduction of researcher

[ Discuss the purpose of the study

[ Provide informed consent form in English and Spanish

[ Explain the structure of the interview (note-taking, audio-recording and use of
pseudonym)

[ Ask if they have any questions

[ Test audio recording device

[ Start off slowly with demographics questions

Demographics
1. Gender: Male Female

2. Age

3. How many years did you go to school? (to what grade?)

4. Where did you go to school (Mexico or US)?

5. Years living in the US

6. Which language is the one you would consider as your first language?
English Spanish

Language Preferences

1. Which language would you say you use more often now? Why?
English Spanish

a. Where do you use English more?

b. Where do you use Spanish more?

2. Which language do you prefer to use when you speak?
a. How did you learn to speak English?
b. How did you learn to speak Spanish?

c. Why do you think you prefer to speak in now?
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(98]

. Which language do you prefer to use when you read?

a. Why do you think that is?

N

. Which language do you prefer to use when you listen to someone talking?

a. Why do you think that is?

W

. Which language do you prefer to use when you write?

o

. Why do you think that is?

o)

. Which language would you say that you think in more frequently?

Language and Feelings

1. How do you feel when you use Spanish?

a. Positive (Describe some examples)

b. Negative (Describe some examples)
2. How do you feel when you use English?

a. Positive (Describe some examples)

b. Negative (Describe some examples)

3. Do you feel that it is valuable to you to be bilingual? Why or why not?

4. Do you feel you are a different person when you speak a different language?
Give an example of why or why not:
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a. Does your personality change with different language use?
If so, how? If not, why not?

5. Do you think that there are associations that go along with speaking different
languages?
For example: If a person grew up in Mexico, does that mean he/she feels more

like a kid when speaking Spanish?
a. What associations to you have or make with speaking Spanish or English?

6. Do you dream in English or Spanish? Why do you think that is? or Why do you think

you don’t?

a. Can you think of an example?

7. What does it mean to you to be Mexican?

8. What does it mean to you to be American?

Ethnic-identity

1. When you were growing up, of what ethnicity were the majority of your friends?

2. Of what ethnicity are the majority of your friends now?

3. When you first moved to the United States, of what ethnicity were the majority of
your neighbors?
4. Of what ethnicity are the majority of your neighbors now?

5. How do you identify yourself, ethnically?
(Mexican American Mexican-American North American Latino(a) Hispanic)
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6. Do you think that speaking a certain language shapes your ethnic identity?
a. If so, how? Ifnot, why not?

7. What parts of Mexican culture do you participate in?
(holidays, food, history, customs, language)
8. What parts of American culture do you participate in?

(holidays, food, history, customs, language)

9. Do you feel welcome in Mexico? In the United States?

10. Do you feel that you are part of Mexico? Part of the United States?

Perceptions of self

1. How do you identify yourself?
a. What do you base your identity on?

2. How have you changed compared to how you were before living in the US?

3. Although you identify yourself as (Mexican or other), are you gradually
becoming “American” because you live here?

a. In what way? Describe an example or a situation.
OR

Although you identify yourself as American, are there times when you feel Mexican
too?

a. In what way? Describe an example or a situation.
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4. When do you feel more (Mexican or American)?
(When you visit Mexico? When you are with certain family members or friends? When
you are doing a certain activity?)
5. Do you think there are ways that you are both American and Mexican at the same
time?
a. Explain:
Identities
1. Who decides a person’s identity?

2. Is there such thing as a typical American?

a. What kind of person do you think of as the typical American? (attitudes and

characteristics)

b. What is necessary to be an American (other than documents)?

c. What would it take for you to think of yourself as American?

3. Do you know other Mexican Americans who are both Mexican and American at the
same time? Why do you think that is or why not?

4. Does a person lose one identity in order to feel Mexican or American?

5. Is being Mexican a benefit or burden in any way? Explain.

6. Is being American a benefit or burden in any way? Explain.

7. How does being bilingual affect how you see yourself?

8. How does the language that you are using affect the way you see yourself?
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9. How does your identity connect to your first/native language?

a. How does it connect to your second language?

10. How is language related to culture?

11. Do you feel like you are equally part of both ethnic groups: Mexican and American?

Explain why or why not......

11. Is there anything else you would like to add or share about this topic that you feel is
important for me to know?

ncluding Statement
[ Thank you for your participation
[ In about two weeks we will meet again for our final interview in Spanish. (Time, date
and location for next meeting )
] Would you like to see a copy of the results when I finish the report?
[ Do you have any feelings or thoughts about the interview?
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Appendix F: Guia de la entrevista
Fecha
Seuddénimo

Introduccion

[ La investigadora se presenta

[J Hablar del proposito de la investigacion

[ Proveer la forma de consentimiento en inglés y espafiol

[ Describir la entrevista (tomar apuntes, grabacion de audio y €l uso de un seudénimo)
[0 Hay alguna pregunta

[ Revisar el aparato de grabacion

[ Empezar despacio con las preguntas demograficas

Demograficos
1. Sexo: Masculino Femenino

2. Edad
3. (Por cuantos afios asisti6 usted a la escuela? (;Hasta cudl grado?)
4. ;Doénde asistio usted a la escuela? (México o Estados Unidos)?

5. {Cuantos afios vive usted en los Estados Unidos?
. (Cual idioma considera usted ser su primer idioma?
inglés espafiol

o)

Preferencias del idioma

1. (Cudl idioma usa usted mas frecuentamente ahora? ;Por qué?
inglés espainol

a. (Donde usa mas el inglés?

b. ;[ Donde usa mas el espafiol?

2. (Cual idioma prefiere usted usar cuando habla?
a. (Como aprendi6 usted hablar el inglés?
b. (Como aprendio usted hablar el espafiol?

c. ;Por qué piensa usted que prefiere hablar ahora?

3. ¢Cuadl idioma prefiere usted usar cuando lee?
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a. ¢(Por qué piensa eso?

4. (Cuadl idioma prefiere usted usar cuando escucha a alguién hablar?

a. ¢Por qué piensa eso?

5. (Cual idioma prefiere usted usar cuando escribe?

a. (Por qué piensa eso?

6. (En cudl idioma piensa usted mas frecuentamente? ;Por qué?

Idioma ntimient
1. (Cdémo se siente usted cuando usa el espanol?

a. Experiencia positiva (Describe algunos ejemplos)

b. Experiencia negativa (Describe algunos ejemplos)
2. (Como se siente usted cuando usa el inglés?

a. Experiencia positiva (Describe algunos ejemplos)

b. Experiencia negativa (Describe algunos ejemplos)

3. (Para usted hay valor en ser bilingiie? ;Por qué o por qué no?

4. (Siente usted como una persona diferente cuando habla un idioma diferente?

Un ejemplo de por qué o por qué no:
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a. (Cambia tu personalidad cuando habla un idioma diferente?
Si si, ;como? Sino, ;Por qué no?

5. ¢Piensa usted que hay algunas asociaciones o conexciones con hablar otros idiomas?

Por ejemplo: ;Si una persona se cria en México, eso quiere decir que se siente
como un/a  nino/a cuando habla espafiol?

6. (Tiene usted suefos en inglés o espafiol? ;Por qué piensa eso? o ;Por qué no?

a. (Puede usted pensar en un ejemplo?

7. (Qué significa ser mexicano/a para usted?

8. (Queé significa ser americano/a para usted?

Identidad étnica

1. (Cuando era usted nifio/a, de qué etnicidad eran la mayoria de sus amigos?

2. (De qué etnicidad son la mayoria de sus amigos ahora?

3. (Cuéando se mud¢ a los Estados Unidos, de qué etnicidad eran la mayoria de sus
vecinos?

4. ;De qué etnicidad son la mayoria de sus vecinos ahora?

5. (Como se identifica usted, étnicamente?
(mexicano americano mexicano-americano  norteamericano latino hispano)

6. (Piensa usted que hablar cierto idioma forma su identidad étnica?



LANGUAGE AND SELF-IDENTITY OF MEXICAN-AMERICAN WOMEN 71

a. Si si, ;como? Si no, ;Por qué no?

7. (De cuales partes de la cultura mexicana se participa usted?
(festivos, comida, historia, costumbres, idioma)

8. ¢De cuales partes de la cultura americana se participa usted?
(festivos, comida, historia, costumbres, idioma)

9. (Se siente usted bienvenido/a en México? en los Estados Unidos?

10. (Se siente usted parte de México? de los Estados Unidos?

Percepciones de si mismo

1. (Como se identifica usted?
a. (En qué se basa su identidad?

2. ;Como ha cambiado usted desde qué se mudo a los Estados Unidos?

3. Aunque se identifica usted como (mexicano/a o otro), gradualmente se esta
convirtiendo en “americano” porque vive aqui?

a. (De qué manera? Describe un ejemplo o una situacion.
0)

(Aunque se identifica usted como americano, hay veces en que se siente usted mexicano
también?

a. (De qué manera? Describe un ejemplo o una situacion.
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4. (Cuando se siente usted mas (mexicano o americano)?
(¢Cuando visita usted a México? ;Cuando esta usted con ciertos members de la familia o
amigos? ;Cudndo hace usted ciertas actividades?)
5. (Piensa usted que hay maneras en que usted es americano y mexicano al mismo
tiempo?
a. Explique:
Identidades
1. {Quién decide la identidad de una persona?
2. (Hay un americano tipico?
a. (Qué tipo de persona piensa usted que es un americano tipico?
(actitudes y caracteristicas)
b. ;{Qué es necesario para ser un americano/a (aparte de documentos)?

c. (Qué necesitaria usted para pensar en si mismo como americano/a?

3. ¢(Conoce usted a otros mexicanos-americanos quienes se sienten mexicano y
americano a la vez? ;Por qué cree que es asi o por qué no?

4. (Una persona tiene que perder una identidad para sentirse mexicano o americano?

5. (Ser mexicano tiene una beneficia o una carga? Explique.

6. (Ser americano tiene una beneficia o una carga? Explique.

7. (Como ser bilingiie afecta de qué manera se ve usted a si mismo?

8. (Como el idioma que usa usted afecta de qué manera se ve a si mismo?
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9. {Coémo estan conectados su identidad y su primer idioma?

a. (Como conecta su identidad con su segundo idioma?

10. ;Coémo esta relacionado el idioma con la cultura?

11. ;Se siente usted parte de los dos grupos €tnicos igualmente: mexicano y americano?
Explique por qué o por qué no......

11. (Hay algo mas que le gustaria agregar o compartir sobre este tema?

Conclusion

[ Gracias por su participacion

[ ;Quiere usted una copia del reporte final?

[ ; Tiene usted algin pensamiento sobre la entrevista?
[ Proveer el informe sobre la investigation
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Appendix G: Artifact Collection Guide
Date

Pseudonym

Take me to a place in your home that you would consider your favorite place.

Why is this your favorite place?

What makes it your own place or your favorite place?

What’s your favorite thing in here?

« Why?

Note the decor (wall colors, pictures/posters, furniture type, knick-knacks, etc.)

Find a few specific items and ask the participant:

Is this yours?

How did you get it?

How long have you it?

Note possible culture markers with decor and items.

74
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Appendix H: Guia para la coleccion de artifactos
Fecha

Seudnoémino

Lléveme a un lugar en su casa que usted considera ser su lugar favorito.

(Por qué es su lugar favorite?

(Qué le hace sentir como su lugar favorite?

(Cuadl es us cosa favorita aqua?

« (Por qué?

Nota la decoracion (color de las paredes, fotos/posteres, tipo de muebles,
chucheria, etc.)

Encuentra unas cosas especificas y preguntale a la participante:

(Esto es suyo/a?

(Como lo/la consiguié?

(Por cuanto tiempo lo/la tiene?

Nota posibles indicaciones culturales con la decoraciones y cosas.



